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Oracy

Oracy is the ability to express oneself fluently to be able to communicate with other people. Oracy is a fundamental right of
education at Forest Fields Primary School (FFPS). Oracy is an essential pedagogical approach which underpins teaching and
learning in all aspects of school life — both academic development and personal, social and moral development. It is inherent in
all our teaching, and in our day to day interactions with pupils.

Intent

At Forest Fields Primary School, we believe that the ability to speak confidently, listen carefully, and communicate ef fectively
is essential for every child’s learning, development, and future success.

Our oracy curriculum is designed to:

e  Develop confident communicators who can express their ideas clearly and listen respectfully to others.
e Encourage curiosity and creativity through discussions, storytelling, and collaborative talk.
e Support EAL learners in acquiring English through structured speaking opportunities and vocabulary development.

o  Promote inclusive participation, ensuring that all pULpLLs, regardless of Language backgrou.nd, fee[ conﬁden’t and capable of

expressing themselves.
e Support learning across all subjects by using speaking and listening skills to deepen understanding and share knowledge.
e Build children’s self-esteem and social skills by providing a safe and supportive environment for all voices to be heard.

e  Prepare children for life beyond school by equipping them with the language and confidence to participate in a wide range of

social and academic situations.

Implementation

How wi : intent?

Ora.c,g rich curriculum: Everg lesson includes dLaLoch tmchmg strategies, ensuring pULp'LLs actLvelg use talk to exp[ore ideas, build
knowledge, and reflect on leam‘mg

We take a whole-school approach to oracy, ensuring it is woven into the fabric of teachmg and Leammg across the
curriculum.

Teaching and Learning Strategies:

e Oracy Framework: We adopt a clear progression framework to develop physical, linguistic, cognitive, and social & emotional

aspects of oracy.

e Modelled Language Use: Teachers model rich and grammatically accurate spoken English throughout lessons.

e Teachers use dual coding—combining images with spoken and written language—to reinforce new and sub ject-specific
vocabulary.

e Teachers explicitly teach and model Talk Tactics (e.g., | agree with...", "Can you explain that?”, "I'd like to build on...") to
structure purposeful dialogue and promote accountable talk.

®  Use of a Sentence Stems Progression Document: teachers use a whole-school sentence stems progression. document to scaffold
spoken responses and ensure consistent development of oracy skills from EYFS to Year 6.

e Structured Talk Opportunities: Use of talk partners, group discussions, debates, presentations, and role play is planned and
scaffolded in all year groups.

o \Visual Su.pports: Use of visual aids, sentence stems, word banks, and dua[—language resources to support EAL learners in
developing vocabulary and confidence.

e Dialogic Teaching: Encourage pupil voice through open-ended questioning, pupil-led enquiry, and exploratory talk.

° ExpLLth \/oca.bu.[arg Instruction: Datlg amphasts on d.ave[opmg subJ'act—specLﬁc and tiered vocabular‘g, pa.rthu.La.rlg for EAL pULp'LLs.



Curri »

e Oracy objectives are mapped across all year groups and sub jects.
o Wider curriculum subjects provide rich contexts for purposeful talk.

e Drama, storytelling, and performance are embedded into the curriculum to boost expressive skills and fluency.

Staff Traring and CPD:

e Ongoing professional development for all colleagues on oracy strategies, EAL pedagogy, and inclusive communication.
e INSET sessions and coaching sessions fo share effective practices.

e Oracy champions and Oracy leads to support colleagues across school.
Learning Environment :

e Classrooms promote a tak-rich environment with displays celebrating spoken language.

o Al dassrooms display and refer to a Listening Ladder, which outlines progressive levels of effective listening behaviour (e.g., "looking at the
speaker”, "responding appropriately”, "asking folow-up questions’).

e Tak charters for respectful tak are co-constructed and visble in all learning spaces.

e Working walls and washing lines display sub ject specific vocabulary.

e Visual supports, such as dual-coded symbols are used dlongside vocabulary.

® A designated quiet area or reflection space may support pupis who need time to process before speaking.

Family and Commurity Engagement:

®  Support workshops for parents of EAL pupils on helping chidren with language at home.
° Mu|Ti|in9ua| resources sent home to reinforce vocabulary and concepfs.

e Celebrations of linguistic and cultural diversity through assemblies and school events.
Oracy in the Early Years Foundation Stage (EYFS)

We recognise that oracy begins in the Earlg Years, where communication and |an9uo|9e developmen’r underpin all areas of |earnin94 QOur
approach in the EYFS is 9uided bg the STaTuTorg Framework for the Ear|g Years Foundation STage and places a strong emphasis on spoken

|an9uage, |is’renin9 skills, and vocabularg deve|opmen’r,
Aims in EYFS:

e To develop confident communicators who can express themselves clearly and listen actively.
e  To buld strong foundations in both receptive (listening and understanding) and expressive (speaking) language skills.

e To support EAL learners in acquiring En9|is|n Through immersive, inferactive, and meaningfu| communication.

Implemenitation Strategjes:
Language-Rich Environment:

o  Classrooms are filled with opportunifies for tak: ro|e—p|ag areas, sfory corners, puppefs, and small-world p|ag.

e  Staff narrate, model, and expand on children’s speech during inferactions and play.
Storyteling and Rhymes:

. Dai|g sTorgTe”ing, singing, and rhgme sessions build |is’renin9 skills, rhgﬂnm of |an9uage, and vocabu|arg.

®  Repefitive language structures support EAL learners and those with speech and language delays.
Adult-Child Interaction:

° High—quali’rg, sustained conversations between adults and children are prioriTised.



e Staff use open-ended questions and sentence stems to model and extend children’s thinking and language.
Tak-Based Learning:

e Circle times, show and fell, and small group discussions encourage chidren fo take turns, ask questions, and listen fo others.

e Visudl supports, dual coding (images + words), and home language integration are used fo scaffold understanding.
Assessment and Intervention:
Oracy development is monitored closely using the EYFS framework (Communication and Language Early Learning Godls) .

Targeted support is provided for chidren with speech, language and communication needs (SLCN) and for EAL learners.

Links to Whole-School Oracy Approach:

e EYFS practifioners introduce early versions of Talk Tactics and Listening Ladder visuals fo build consistent expectations from the start of
school.

e  EYFS senfence stems (e.g., "I think...”, "My favourite is...") are used as part of a progression info Key Stage |.

Impact

We measure the effectiveness of our oracy policy through:

° |mproved oral |an9ua9e oufcomes, parTicu|ar|g among EAL learners.

® Increased confidence and participation in discussions across sub jects.

e  Monitoring of progression using an oracy framework and teacher assessments.

e Pupil voice surveys and focus groups showing posifive atfitudes fo speaking and listening.
e Observations showing increased use of academic language in classroom tak.

o Aftginment and progress in reading and writing, suppor’red bg stronger spoken |an9ua9e foundations.
Monitoring and Evaluation

®  The Oracy Leaders in collaboration with SLT oversees policy implementation and reviews.
®  Regular monitoring of planning, pupil work, and classroom observations.

e Pupil progress fracked termly and inferventions provided for those needing further support.
Safequarding is at the heart of all we do, and this extends to the implementation of our oracy provision. We recognise that

meqningful talk requires pupils to feel emotionally and socially safe in order to participate purposefully and with confidence.
We ensure safeguardLng in oracy through the follow‘mg measures:
Creating a Safe Talk Environment:

e Establishing and revisiting ground rules for respectful listening and speaking in all classrooms.
e Ensuring pupils know they have the right to pass or choose how they participate in oral tasks.

. Encoumgmg a climate of mutual respect, where all voices are valued regardless of abilLtg or Languaga backgrou.nd.
Support for Vulnerable Pupils and EAL | earners:
e Differentiating support to ensure that EAL pupils and those with communication difficulties can engage safely and successfully.

e Providing alternative means of communication if pupils are not ready or able to express themselves orally.

e Being alert to signs of distress, exclusion, or isolation during group work or discussion-based activities.
Staff Awareness and Training:

o All staff are trained to recognise signs that a pupil may be struggling to speak out due to safeguarding concerns.

e Teachers are alert to any disclosures or concerns raised during oral activities and follow safeguarding procedures accordingly.



Dicital O | Online Safetu:

When pupils engage in oracy through digital platforms (e.g., recorded presentations, video conferencing), staff ensure
compliance with online safety protocols and parental consent procedures.

Reporting Concerns:

Any concerns raised during oracy activities are reported to the Designated Safeguarding Lead (DSL) in line with the school’s
Safeguarding and Child Protection Policy.

Bg embedd.'mg sa.fegu,a.rd.mg into our oracy culture, we aim to ensure that every child can express themselves in a. secure,
su.pportLve environment.

Fiterin and Moritoring (related fo KCSE Seot 23 1L.2)

We use Smoothwall to monitor computing in school. We use Schoolsl T Netsweeper as our filtering service. We use Apple
Classroom and Senso to support the management of computing which enables staff to support filtering and monitoring.

The School Business Manager, Headteacher and LDSLs receive weekly notifications for Level 3+ incidents. We have a LDSL

that checks the monitoring system we use in school for incidents below Level 3+.

Appendix 1) Progression of Conceptual Knowledge

English — Speaking and Listening
Progression of Conceptual Knowledge:

Listening Skilts
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English — Speaking and Listening Progression of Conceptual Knowledge:

EYFS KS1 Ks2
Year 1 Year 2 Year 3 Year 4 Year5 Year &
MNeon-Statutory Mon-Statutory Non-Statutory Non-Statutory
Links from Oral to Links from Oral Links fram Oral Links from Oral to
Written to Written to Written Written
e —

el participate in
Pupils should develop positive | 90aker when Lam callabarative project whire
attitudes to reading and thiy listen to the ideas af

To understand humaur, e.g.
nansense rhymes, jokes.

0 understanding by: listening to # atharsand adapt these to
Pupils shauld have extensive P Pupils should develop positive P
To Farllow it story withaut N N new Dooks, heanng an itisdes i meet the needs of the group.
pictures or peaps. experience of listening to, Develop positive attitudes to | learning new vocabutary and ’:‘ ':_'“‘"_‘:’“d_ ¥ )
sharing and discussing a wide | reading and understanding prammatical structures, and | Understanding by: listening to
range of high-guality baaks oy listeming to, d and ing these, which rew books, hearing and
with the teacher, other aduls | sypressing ot & tesbfiches e i learning new vacabulary and
and each other to engendes 3 | ide range of storles, poems, | for writing: deepening grammatical structures, and
love of reading at the same plays and information books; | vocobulary, understanding of | discussing these, which
time as this shauld include whale SR, sentence and | establishes firm i - -
they are reading — ddeas for writing through talk | for writing: deepening ) )
indepandently. vocabwary, inderstanding of o
SR, sentence structures and
By istening frequently to All pupils hear and talk about idess for weiting through talk.

new books, poems, other
writing, and vocabulary with
the rest of the dass, which
establishes firm faondations
far writing thraugh deepening
vocablary ta inspiring idens,

stories, peems and non-fiction
that they cannat yet read far
themsehes, pupils begin to
understand how written
language can be structured in
order, for sxampl, o buid
surprise in marratives or 6
present fircts in non-fictisn,
Listening to and discussing
information books and ather
nonfiction sstablishes the
foundatisns far their fearming in
ather subjects.

Appendix 2) Dual boding symbols for flexible groupings

. . Nest
Nest Group
' . . One person, talking . . More than 3

to themselves. X i
' Turn taking using

thumbs in
9 -
3 people
g0 =
Sentence Stems
Purposeful openers
which are subject and
Pair content specific
. . 2 people
Taking turns

Vocabulary
Purposefully selected
words which are
subject and content
specific

Traverse
2 lines of pupils

©0¢
TY

Appendix 3) Forest Field's listening ladder




Appendix W) Talk tactics EYFS



fiﬁﬁ Instigate % Build

Present an idea or open up a new line of  Develop, add to or elaborate on an idea

enquiry “X's idea made me think of..
T think.. "T'd like to know more about...
“Lets begin with... "Yes, and...

"I have a great idea I'll begin with...

fiz
%% Challenge .2 Clarify

Disagree or present an alternative Asking questions fo make things clearer
argument and check understanding
“I don't think.. “Do you mean that...
“You said but what about.. "I think you are saying that...
"I disagree with... "So what your saying is..

8l W,

=2 Speculate %2 Stretch

Encourage creative or abstract thinking Add more detail; use more complex
and consideration of alternative language or introduce new ideas
viewpoints "Yes it's you could even say..
“T wonder what would happen if.. “That’s right because it's...

“"Perhaps.. 2 “Yes it's a.... o
“Do you think... : @ &

fa2 Suggest Encourage

Support thinking and problem solving by =~ Offer praise to encourage and motivate

quiding next steps "You did such agood jobof______ now
"What if we tried next.. let’s try..
"Have you thought about... "You really made me...
“Let's try... \. “Your use of was

Appendix 5) Talk tactics



m Instigate

Present an idea or open up a new line of
enquiry
"I would like to start by saying...
“T think...
* We havent yet talked about..

%% Challenge

Disagree or present an alternative
argument
T disagree because..
“To challenge you I think..
T understand your point of view, but

have you thought about.. 3(%
i

o Summarise

Identify and recap main ideas
"So far we have talked about..
“The main points raised today were..
“Our discussion focused on..

>

Appendix 6) EYFS listening wheel

m Probe

Dig deeper, ask for evidence or
Jjustification of ideas
"Why do you think...
“What evidence do you have to support
your idea...

"Could you provide an example.. f

%2 Clarify

Asking questions to make things clearer
and check understanding
“So you are saying..
“Does that mean..
“Can you clarify what you mean by..

v

W,

%2 Build

Develop add to or elaborate on an idea

"Building on idea...
*T agree and would like to add..
" 's idea made me think of..

fee



Say uF v your owne
woroly

KSI/ KS2 Listening wheel






